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A Review of Liberal Education at a University level through an Omnibus Lecture series 
“Modern Society and People ” (Part 8)  
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The purpose of this paper is to review Liberal Arts Education through an Omnibus Lecture series 
“Modern Society and People ” which was offered at Tokyo Polytechnic University. Five researchers 
contribute to this paper.  
First, Ozawa discusses a role of Liberal Arts Education at a University. Eijro Kawai (1940) pointed 
out that the aim of Liberal Arts Education in University is for self-cultivation and self-developing. 
Ozawa discusses whether this idea is still accepted. 
The goal of Matsumoto’s lecture was to encourage students to think critically about the energy crisis 
which they are facing. She introduces students’ opinions on nuclear electricity generation.  
Ueno sheds light on Hiraki Sekiguchi, a mathematician during Meiji period. He nurtured many 
excellent students of that period as an educator, thus building up the basis for modern Japan.  
Next contributor Shigemitsu shows the outline of her lecture on ‘Multicultural society and discourse.’ 
She introduces her students’ reaction paper and concludes her students should have more awareness 
of pragmatic knowledge of language use.  
Finally, Takizawa describes his class. He talked about meaning of existence employing a concept of 
the gift of life in his lecture. Students learned they live without networking of human relationship 
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 （a）小課題        （b）学期末レポート 


















































表 1 小課題と学期末レポートでの意見の変化 
  学期末レポート 




賛成 17 10 1 
反対 7 18 0 
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科ができたのは明治 14 年のことで、3 年後の明治 17 年に
最初の卒業生が 1 名出た。それから明治 29 年までの間に
12 名の卒業生が出ている。そのうちの 2 名は出身が不明
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ii.  話者交代のパターンと発話量の差 
iii. 意見の述べ方、不同意、対立意見の表明の仕方 
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山田実践の詳細は、滝沢利直、森本倫代、滝沢美津子、
「『いのちの授業』の今日的意義―道徳教育の観点からー」
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A Case Study: The Use of the Third Person Singular Inflection -s 
by a Japanese English Learner  
 
Hanae Hoshino * 
 
Abstract  
This project was designed to address a particular English grammatical point, the present tense the third 
person-singular –s that most Japanese English learners struggle to acquire with native-like control. There 
was one participant in this case study. The participant was given tasks that required attention to the present 
tense third person singular form. The research was also designed to investigate how effective explicit 
grammar instruction could be for a Japanese English language learner. Previous SLA research has shown 
that there are a number of factors that contribute to acquisition of a second language. This paper focuses 
especially on factors such as the age of language learners, the order of acquisition and types of instructions, 
as compared with the results of previous research findings. Some pedagogical implications drawn from the 
study results will be provided at the end. 
 
Literature Review  
The case study was designed to answer Ellis’ (2006) questions concerning whether grammar should be 
taught and if so, what grammar, when, and how. Despite the fact that Hedge (2009) claimed that grammar 
teaching is provided within the framework of presentation and practice, Ellis (2006) claimed that grammar 
teaching does not necessarily accompany presentation and practice. Grammar teaching can be a form of 
contriving to provide many exemplars to learners through input. Corrective feedback itself can be the 
means of grammar teaching in communicative tasks. I would use the definition of grammar teaching Ellis 
(2006) provided in the article as follows: Grammar teaching involves any instructional technique that 
draws learners’ attention to some specific grammatical form is such as a way that it helps the learners 
either to understand it metalinguistically and /or process it in comprehension and /or production so that 
they can internalize it. 
To Ellis’ first question, Should we teach grammar?, the answer would be ‘yes’ especially for my 
participant considering his age. DeKeyser (2000) investigated how the age of arrival along with the verbal 
ability of subjects who started to learn L2 as adults affected ultimate L2 attainment. He found that there 
was substantial correlation between age and ultimate L2 attainment. Aptitude did not play a role in L2 
acquisition of child learners. Adult learners have more difficulties acquiring L2 in a naturalistic way. 
Later, Ellis (2012) claimed that the age of onset has effects on the rate of acquisition and on ultimate 
attainment. Despite the fact that early start of L2 learning produces superior L2 acquisition, older learners 
have greater cognitive development and profit more from explicit learning. Moreover, Ellis (2006) stated 
that learners who had grammar instruction progressed more rapidly and achieved higher levels of 
proficiency. DeKeyser and Ellis’ claims implied that explicit grammar instruction is useful for adult L2 
learners. Other research findings, such as Genesee’s (1987) empirical study in the Canadian immersion 
program, have shown that naturalistic language learning does not result in learners’ high levels of 
grammatical competence. Therefore, providing grammar instruction instead of naturalistic learning 
environment to an older learner seems to be rational.  
Ellis’ (2006) next question is What grammar should we teach? Ellis’ position was that it is essential to 
describe the form-meaning connections of the target language. In addition, it is important to refer to two 
different kinds of difficulty: the difficulty learners have in internalizing a grammatical feature and the 
difficulty they have in acquiring the ability to use that feature accurately in communication. Ellis also 
refers to the English grammar present tense third person singular –s that is the target grammar in this case 
study. According to Ellis, most learners have no difficulty in grasping the rule for English third person 
singular –s, but they have enormous difficulty in internalizing this structure to use it accurately. The 
grammatical items one focuses on could yield different levels of ultimate attainment. In this case study, the 
target grammar third person singular –s was selected because it does not exist in the participant’s first 
language, Japanese. Besides, considering the participant’s objectives of learning English and his stage of 
development, mastering the third person singular –s is crucial.  
However, there is little research done on Japanese subjects learning the third person singular –s. 
Abraham (1984) investigated the patterns of use of the present tense third person singular morpheme (-s) 
